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X Agenda

* COVID-19 Implications on Assessment Practices
* How did COVID-19 Impact Evaluators?

e Current Status of Assessment
* Backlogs
* Over-testing Practices

e Strategies for Addressing the Assessment Backlog
e Resources for Collecting, Organizing, and Interpreting Data

» Targeted Assessment Practices
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In the chat, indicate how many
assessments your district has
waiting to be completed.
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'X' COVID-19 Implications on
° Assessment Practices

* Responses varied across the country
depending on school closures
* Stopped testing
* Conducted remote testing
* Conducted F2F testing with PPE

eSome districts across the
country are more than 1,000
assessments behind

*Some districts were able to
work throughout the summer
to catch up

*Some districts are hiring
contractors to assist with the
backlog

7/26/2021 © Riverside Insights 2019
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,);(, Current Trends in Assessment
¢ Practices

(] “Standard Protocol Approach”

(J Set number and type of tests are administered no matter the referral
question (e.g., SLD Basic Reading, Math Calculations, etc.) or type of
referral (e.g., initial evaluation, re-evaluation, etc.)

[] Normative scores derived from the publisher are not always utilized.
Instead, scores are entered into another software program where the
scores are manipulated and based on contrived norms

d Eligibility decisions are based almost exclusively on the standard
scores of the tests used

d Multiple sources of data are used as confirmatory rather than \
integrated into analysis

[ Role of professional judgment is minimized

© Riverside Insights 2019
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Strategies and Resources for
Addressing the Backlog
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o
'X' Deep Breaths & Meditation

h A4
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.X. Strategies & Resources for
®® Addressing the Backlog \ /

¢ Collect, Organize, & Interpret Multiple Sources of Data (MSD) \
* What Does Policy Say about Multiple Sources of Data?
* What are Multiple Sources of Data (MSD)?
* How should the MSD be used within an assessment?

 Resources for Collecting, Organizing & Interpreting Multiple
Sources of Data (MSD)

* Multiple Sources of Data Worksheet (Holman, 2019)

* Guided Questions for Analyzing MSD (Stephens, 2019)

* COVID-19 Questionnaires (Stephens & Holman, 2021)

* Exclusionary Factors Worksheet (Stephens & Moon, 2021)
» Determine Between Necessary vs Sufficient Data

* What is Required and What is Sufficient??

e Utilize a Targeted, Purposeful Assessment Process (e.g., Core-
Selective Evaluation Process; C-SEP)

7/26/2021 © Riverside Insights 2019
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Collect, Organize, and Interpret Multiple
Sources of Data

ASSESSMENT vs Testing
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What Does Policy Say About MSD?

7/26/2021
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L
.x'
34 Code of Federal Regulations § 300.309

The child must be assessed in all areas of suspected disability

(4) The child is assessed in all areas related to the suspected
disability, including, if appropriate, health, vision, hearing, social
and emotional status, general intelligence, academic performance,
communicative status, and motor abilities.

Special Education Policy: What Does the Law Say About MSD?

34 Code of Federal Regulations § 300.309

May not use any single measure or assessmentas the sole criterion
for determining whether a child is a child with a disability and for
determining an appropriate educational program for the child.

Exclusionary Factorsmust be ruled out as the primary cause of
academic struggle (300.8)

Use a variety of assessmenttools and strategiesto gather relevant
functional, developmental, and academic information about the
child. Including information provided by the parent, that may
assist in determining whether a child has a disability; and use it for
individualized educational planning.

Assessments and other evaluation materials used to assess a child
under this part—

(i) Are selected and administered so as not to be
discriminatory on a racial or cultural basis;

14

N ESSSSSSS——————.,

Tests are administered in accordancewith any instructions
provided by the producerof the assessments.
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@
.x'
®
May not use a single measure or assessment as the sole criterion.
Must assess the child in all areas related to the suspected disability.
Racially & culturally fair; administered in the student’s native language.
Must use technically sound instruments that are: Used for the purpose in which they are valid and reliable.
Administered as designed by trained professionals.
i Assessment data directly assist the IEP/ARD committee in determining the educational needs of the child.

ﬂfj__ The evaluation is sufficiently comprehensive to identify the child’s special education and related services needs.

[¥ Review existing relevant evaluations and data to determine what additional data are needed.

© Riverside Insights 2019
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o Multiple Data Sources

L @ Response-to-Intervention (RTI): Interventions & Progress Monitoring Charts

In-Class Tests

Grades Over Time Health & Development Information

Norm or Criterion Referenced Tests Student Interview

Statewide Assessments Educational Records Review

Teacher Input Observation in Classroom in Area of Struggle
Parent Information Observation in Classroom in Area of Strength
Work Samples Testing Observation

District Benchmarks Discipline/Behavior Data

Vision/Hearing Screenings Special Ed Records (if applicable)

Language History

Attendance Records

© Riverside Insights 2019
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Multiple Measures of Assessment (rea, 2020)

( * Teacher-made/Textbook quiz )

* District Benchmarks
¢ Curriculum Based Measurement (CBM)

/- Referral Data
* Record Review
* Vision/Hearing Screening
* Work Samples
* Parent Information/Interview
# Teacher Information/Interview

* Running Records
* Progress Monitoring
* Universal Screeners

* Observations — school/home

Performance level of taught

Identify strengths / weaknesses
ify sths / curriculum

without norms

Identify strengths / weaknesses

compared to norm group Performance in relation to

specific tasks

Criterion-

referenced o STAAR results

* Universal Screeners

 lowa Test of Basic Skills (ITBS)

* Brigance

» Texas English Proficiency Assessment System (TELPAS)
» Advanced Placement Tests

» Scholastic Aptitude Test (SAT)

» American College Testing (ACT)

« Standardized Measures:
+ Achievement tests
* Cognitive Tests
¢ Developmental Measures
+ Specialized Measures

2019
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Assessment Guidance Document (e 2020,

Evaluation Considerations During COVID-19

Reason for Referral O SST/RTI meeting, o Parent information
documentation/discussions O Outside evaluation(s)
O Current supports in place
Language/Communication O Home Language Survey O Teacher i ion (1 oL proficis v O Communication
O LPAC data impact on classroom O Articulation, receptive & assessment for
O MNative language & language of performance. expressive language. deaf or hard of
instruction O Language samples pragmatic language, and/or hearing
0 _Parent information ) Reason for L evaluation evaluations
Physical 0 Vision & hearing screening Ol Teacher information (fine & [ Physical therapy evaluation O Ophthalmologist’'s
O Developmental history gross motor abilities & O Occupational therapy or optometrist's
=] & impact) evaluation vision report
hospitalizations O PE teacher information O APE evaluation O Functional vision
O Information from school nurse o Information from physician O Audiological assessment evaluation
(including health services) (OHI, OI, TBI report) 0 O&M evaluation O Learning media

“ not an exhaustive list & not all items apply to all students
1 ion G Consi

Adapted from Special

During COVID-19, TEA April 2, 2020

Sociological L Parent information (including L Cultural & lifestyle factors
family history) influencing learning and
O Teacher information behavior
O Educational history (gaps, moves, O Critical factors which could
attendance, etc.) impact classroom performance
O Legal documents 0 Cultural, environmental, &
i i y factors
Classroom Observation O Obse s) in school setting in area of concern
Emotional/Behavioral O Parent information O Private evaluations O Self-rep: 1
O Teacher information O Hospitalization reports
O School counselor information C) Rating scales/behavior rating
O Discipline Records. scales
0 Reports from outside agencies O Interventions & progress
monitoring
Academic/Developmental O Parent information O AlorIPI & dividuall i d tests of achi in areas
O Teacher information O Section 504 information of suspected disability
0 Grades over time =1 Dyslexia screening and/or O Individually administered tests for the condition(s) of
O State assessment history services & progress monitoring dyslexia, dysgraphia, and/or dyscalculia
O Local assessment history O Progress on annual goals over
O Interventions & progress time
Cognitive/Adaptive O Parent information (functional skills at home & in community) ivi y i tests of cog
Behavior O Teacher information (functional skills at school) abilities/processes
O Rating scales
Assistive Technology O Parent information O Formal AT evaluation by multi-disciplinary team
O Teacher information
O Technol i to all d.
0 Current i

18
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Resources for Collecting, Organizing, and
Interpreting MSD
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.)'(. Organizing Data is Key in Planning a
° Targeted Assessment

e Organization is KEY to understanding the
data and the learner!!

* Benefits of organizing data:
* All data collected on the student is
documented in one place

* Ability to interpret the data in relation to
other sources of data (e.g., preliminary
emergence of strengths & weaknesses)

* Ability to identify what data is needed,
yet missing

¢ Allows evaluator to determine what
type(s) of formal testing is needed

7/28/2021 © Riverside Insights 2019
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Student Name:

Initial/ Re-eval Area(s) of Eligibility:
LEP, AT RISK, Other: PEIMS Ethnicity: Grade Level:
Retention Total Days Health Information Language Parent Information
Never been retained Absent Home: OLPT Eng.: Strengths:
OR Dominant: OLPT Sp.: Concerns:
Years retained Total Days Instruction: Family History: Y N
Grade(s) repeated: Tardy
Reading Math
Grade DNM/L 1 App Meets/L 11 Masters/L 1l Grade DNM/L 1 App | Meets/L 1l Masters/ L 11l
STAAR Results
Observation/Interview
Notes
Report Card Grades: Report Card Grades: Other Assessment Results
Math: Math: Curriculum Assessments:
Reading: Reading: Math: ., L] =S S —
Writing: Writing: Reading: ____, . Science: ____,_
Science: Science: DMA:
Social Studies: Social Studies: TELPAS: Lis:____Sp:__Rdg:__Wri_Com:
Teacher Concerns Basic Reading/Decoding (1, 2, 3, 4) 5) Math Problem Solving (1, 2, 3, 4)
Teacher Oral Reading/Fluency (1, 2, 3, 4) 6) Listening Comprehension (1, 2, 3, 4)
Information Reading Comprehension (1, 2, 3, 4) 7) Oral Expression (1,2, 3, 4)
Math Calculation (1, 2, 3, 4) 8) Written Expression (1, 2, 3, 4)
1-poor, 2=below average, 3-average, d-above average
(s) P /: : ion(s) p /Subject:
RTI Frequency: Frequency:
Duration: Duration:
Results Results:
Outcome of RTI Strengths/Weaknesses Exclusionary Factors Failure to Meet Grade Level
Review of Visual, hearing, or motor Y N Standards
Educational | Adequate ROI (instructional casualty?) | Reading S W | Limited English proficiency ¥ N [ Y N Area(s):
Records Slow but Rising ROI (general low ach.?) Math 5 W | Intellectual disability Y N
Minimal ROI (SLD?) Writing s W | Emotional disturbance Y N Hypothesis:
Behavior s W | cultural diff. or eco. Disadvantage Y N
©Oral Language s W | Inadequate instruction ¥ N

Sarah B Holman 9-2019
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Student Namn:ﬁoj

LEP, AT RISK, Other:

|
DOB/Age: \\33\ \o] Initial/ Re-eval 1/\1)[{&_0 Area(s) of Elj I:Hﬂy WA
Campus: %»“ mems Ethnicity: Grade Level:

P t Informatjo
o bR ‘”ﬁm [— L "Mﬁ "Frond S O\w/
Nesion\ . W :;'.:'.‘.:;;:;.K,,, Qv

haablhCroooias <.ﬁi

DNM/L | App Meets/L ] Maslers/ L

a!'" oY el |

vt st cebacled gt zost ot kot ot ofg Bty

Total Days

—Retertion——,
'ﬁ; been retained ) Absent |

Years retained Total Days
Grade(s) repeated: Nk Tardy

STAAR Results

‘ Ohservation/interview | NMOHLGIATE — gy

Notes = o
Reg Geades: T its
R @g es: Report Grades: Other Assessment Resul
,::t?ﬁ@% e Twath: 5—?{15 . ~—| Curriculum Assessments: U‘.ﬂl\u&jp\
: x : . Writing:
Reading: £ o\ 4, Reading: 90 1%0] ::;::I-ns e e = Science: =
Writing: A\ £ Writing: ‘%g s —(h—n_ :
Science: {9 Science: D“A e — w0 m @Q AR ‘\Ap — g Wri— Com:___
Social Studies: 43 Social

“Teacher Cum:erhs 1) Basic Reading/Decoding (1, 2(3) 4)
el 2) Oral Reading/Fluency (1,2(3) 4
m:::n:a:fi:m ?L( z ’A A Mg Reading Comprehension (1, z,é;)st) Oral Expression (1, 2[3 &
120 - 4) Math Cal:ulltlnn @)z, 3,4) Wiitten Expression (1, 2(3, 4)
N cwgﬂﬂig\]‘ﬁ -belpw gyerage, ags, S-above sverage A%
s f ed/s %%%K&GDH\L o] Irllervenuon(s)Implemnr\ted ub]e : E{%ﬁ_ Nb{’)qmaﬁ&
RTI Frequency: o) D WL Frequency: %{
q Duration: eﬁ b ()QA, Duration: -%'0 r; LAY
S Resuits \) ,uan COTT Results: \\ Tn G s Mw ()41“6

5) Math Problem Solving ()2, 3,
f54)

Listening Comprehension (1, 2

“Outcome of RTI strengths/Weaknesses Exclusionary Factors Failure to Meet Grade Level
Review of Visual, hearing, or motor @ Stan:
Educational | Adequate ROI (instructional casualty?) | Reading @ W_| Limited English proficiency Y N Area(s):
Records Slow but Rising I (general low ach.?) | Math @D/ intellectual disability Y
Minimal ROI (SLD?) Writing (5> W | Emotional disturbance Y Hypothesis ]
e Behavior (53) W | cultural diff. or eco. Disadvantage Y
Oral Language  (S) W | Inadequate instruction ¥

Sarah 8 Holman 9-2019
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Student Name: ‘mﬂ W 00B/Age: \}3\ O, | Initial/ Re-eval M Area(s]ofslummpw

LEP, AT RISK, Other: Campus: (&-j\m{l_pmsmnum Grade Level: 4
[~ Fetetior—, Tmlnﬂvs Mlnfwmanun Language
Never been retained Absent | N@L Hume‘[[%\lu OLPT Eng.:
Dominant:igfle.  OLPT Sp.:
Years retained ___ Total Da \‘M\‘ Instruction:y
Gradels) repeated: [Qk Tardy NbQ
Grade DNM/LL Meets/LIl | Masters/Lll | Grade | DNMJLI | App | Meets/L Il | Wasters/ L1l
STAAR Results AED — 5 ﬁf"‘
b Bl s \ L ] 1
% [ — | 3 [Lomd \ =
USING MSD TO sl it oty rapaa, fat

Other Assessment Results
Curriculum Assessments: N

Mathe __,___,_ Writing:
Reading: % Science:
DI!A ng Eh’m m
TELPAS: Lis: pi Mg Wr____Com:___
2 5)_Math Problem Salvi )

%) Cistening Comprehension (1, 2{3)4]

ral Expression (1,

Witten Expression (1, 2|

) aaation 112, G
qﬁﬁ* |mw=m|nn|s}|Ep|gmmd Wt— A= 1

Frequency:

ESTABLISH A
PRELIMINARY
PATTERN OF S
STRENGTHS [l

Review of
Educational | Adequate RO (instructional casualty?)

Records M—WMEI low ach.?)
Minirmal ROI [SLD?} !# | €

Bl 2. qude b

Failure to Meet Grade Level
Visual, hearing, or motor Stan A
Limited English proficiency D N Areals): =
Intellectual disability S
Emational disturbance othesis: 4
Cultural diff. or eco. Disadvantage
Inadequate instruction

.c«“@

Sarah B Holman 9-2019
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StUenE HAmE: AR v = VUB/RES: Yoo| gUIY I KE€VE JAMAY  ATEa(s) Of ERgIDumY: 1Y
LEP, AT RISK, Other: : PEIMS Ethlcity: Grade Level: 4
~—ReterffioR=—~ | Total Days nh Informat Language Pa n
Mgl Absent | 810 “:f!ﬂ Q;% T Eng: /| Strengths: - t{)w
Dominant: ! OLPT Sp.: Cof : - L

Years retained ___ Total Day s i DE\‘ Instruction: Family Histary: i

Grade(s) repeated: && . 1 ‘h 3
Grade DNM/LI | App | Meets/Lll | Masters/LUl | Grade | ONM/LI | App | Mieets/Lii | Masters/ Lill

STAAR Results N, ———1] € o

S

Other Assesst Results

| Curriculum Assessments:

Math: ; Writing:

USING MSD TO
Co ABLIEA R kt:*v——“;dr_
PRELIMINARY ) R T — Sﬁfmﬂf‘iﬁfﬂ”ﬂ‘z@" ' '
. ! e M:'Rndlnlcompﬂmmn 1,2
PATTERN OF
WEAKNESSES

A
writing: 4|

6 Llslmnu:omnluhe ¥ |
7) Oal Expression (1, lé.

Strengths/Weaknesses Exclusionary Factars Failure to Meet Grade Level

Review of

Visual, hearing, or motor Stan i
® N Areals): =

Reading

imited English proficiency
Intellectual disabifity

¥
¥
Writing W | Emotional disturbance Y
| Behavior W | cultural diff. or eco. Disadvantage ¥
¥

Oral Language W |nadequate instruction

Records

Sarah B Holman 9-2019
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X

MSDW Analysis &
Interpretation
Considerations

© Riverside Insights 2019

@
X
Multiple Sources of Data Guiding
Questions

rs—

@EP Core-Sclective
‘Evaluation Process

‘Overview and Procedures

- o

DO

C-SEP Manual pp. 24-25 (Stephens, Schultz, Holman, &
Moon, 2019).

Type of
Data

Attendance
Records

Guiding Questions

Has the child missed a
large number of school
days during the current
school year? What was
the student’s attendance
like during the earlier
years? Does the child have
a history of tardiness to
school or classes? If so,
consider whether the
child had an opportunity
to learn the skills.

26

© Riverside Insights 2019

13



7/29/2021

®
3
°
Refer to C-SEP Manual Pages 94-98

300.311(a)(6)

required in §300.306(a)(2), must contain a statement of —
proficiencyon the child’s achievement level; and

Last Amended: 82 FR 31913, ]July 11,2017
Entered: Aug.7,2017

34 Code of Federal Regulations § 300.311 Specific documentation for the eligibility determination.

(a) For a child suspected of having a specificlearning disability, the documentation of the determination of eligibility, as

(6) The determination of the group concerning the effects of a visual, hearing, motor disability, or an intellectual
disability; emotional disturbance; cultural factors; environmental or economic disadvantage; or limited English

© Riverside Insights 2019
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X

Exclusionary
Factors Checklist

Should be
considered and
documented as

notbeing the
primary cause of
student struggle.

Preliminary Rule
Out during the
Review Stage;

Revisit again
during the
Decide Stage.

Page 23- C-SEP
Manual

Pages 94-98 of

C-SEP Manual

Reproducible
Form

© Riverside Insights 2019
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Exclusionary Factors Checklist

(Stephens & Moon, 2021)

7/26/2021 Riverside Insights 2019 29

SLD Exclusionary Factors Checklist
EXCLUSIONARY FACTORS CHECKLIST
Revised for COVID-19

Diractions: Act (IDEIA.
Exclusianary Factors be considered, documerled, rubed-out and as the primary couse of acadenss skuggle priar f6, and
during Fead questions and selct ¥ (yes} o N (no}

o acior
for each. Circle each source of data used o measure the mact af sach facior
EXCL FACTOR: VISION | Yes | No

Mas the student had a histary of difficulties with vision?
Does the student wear glasses?
W yes, does the siudent rculinely wear giasses during instruction?

Has tha student complained about not baing adia 1o sea?

Did school nurss conduct 8 Nesr-Viskin Screensr (wihin 1 year)?
Did school rurse conduct & Far-Vision Scraaner (within 1-yesr)?
"

Exclusionary Factors e ————

W yos, fdigs: S
- Hes the sudent basn diagnosed witha vis i disardecitusbance? I o, explan
Checklist : e T Y D
148 ayes whan rading or using computara?
Sources of Impact of this Factor (Circle all that apply)
(Ste hens & Moon 2020) Roview of Rocords Paontomaton  HeallnScrsenar  Taacher Informason
p ’ Classroom Obsarvation Doctor's Report Student Interview Informal Vision Tast
COMMENTS
EXCLUSIONARY FACTOR: HEARING | ves [ mo

Has the student had a history of difficulties with hearing (including chroeic eat infections, have fubes)?
Doos the studant wear hearing aides/dovicas?

Wyes, does the student rcutinely wear haaring device during insruction?

Has the student comglained about not being able io hear?

Di scheal rurse cenduet & hearing sereener (within 1-year)?

W yes. fingings:
Did an audiologist conduct a formal haaring test?
I yos, findings:

L  mave closer Io fie

source of 8 souna?
Has there been & delerminaton between Auditory Discriminaion and Hearing Difficully?
Sources of Data Used to Measure the impact of this Exclusionary Factor (Cicle all that apply)

Raviaw of Records Parant information Heaith Scraansr Taacher Information
Classroom Gbservalion Augiologist Report Stusdant Indarview  Tests of Oral Language
Informai Haaring Test

COMMENTS:

STEFHENS & MOON © 2020
_ - -

15
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sLD Factors Checklist

N sLD Factors Checklist

EXCLUSIONARY FACTOR: MOTOR

[ ves | Mo

EXCL FACTOR: DIST!

Has tha studant had & fistory of mator difficullies?
Does the studsnt eanibi fine molor difficulles?

If yos. please
Does the studsnt eahibi grass motor dificullies?
f yos, please

Has Ina student baen sssessed by OT andior P17
If yos, findings:

Does the sludent uiize molonc ssistve devices?
If yus. please list:
Have assistive devices been uliizad (e.3. weighted pancils, pencil grips, slsnt boseds):

Jo ars & isoryof mokr diflcuble (o5 11 wilng.concem with s and nume fom ator;
ificutties wih fine m. acing lines)? Please circle

Sources of lmpmofuil Factor (Circle all that apply)
Review of Records Parent information Heatth Seroenar Teacher Information
Classroom Observation Dectar's Report Student Information Work Samples
Wrting Passages Informal Malor Assessment Formai Mator Assessment

COMMENTS:

EXCLUSIONARY FACTOR: INTELLECTUAL DISABILITY

[ ves | e

Dod the student nave & documented nistory of behaviaral aifbculbes”
Are e sludents leaming probiems prinariy the Fesull o hisiher benavior?
Have behavioral interventions been fried and progress menitaring data collecied?  If yes, findings:

Lt interventions stiempiod

Updated psychalogieal assessment? YN Date
Observations of bahaviors in multple setlings?

Findings?
s there a history of a lack of mosvation?

Emoliond siess: Loss of parealfamily member, lss of home, placsment n foster cars syslem, of ot
aumase o svent

Sources of Data Used to Measure the Impact of this Exclusionary Factor (Crcke sf hat apply)

Review of Records

cl Student Intsrview Work Samples

Inisiligence/Cognilive Test Tests of Oral Language RTIData
COVID -19 Impact Chackist Behavioral Chackiists

Parent information Health Screener Teacher Information

Achiavemant Tast

COMMENTS

EXCLUSIONARY FACTOR: CULTURAL | Yes |

s the student fram a culiure ather than al dominant in the schodl, community, or socity where the
shudant ras o

Dows 1he sludent eahib sub-average infeligance (70 or below]7

1@ Seore Dale of lesting
Does the studsnt in 2 or mere atapiive " ), sell.
car)?

If yes, please list:
Upidatad assessment ol adagtive behavior? Dale?
Does student axhibi severs deficits in scademic achievement? (70 of below?) Which areas?

Is the siudent' dapressed in all scademic
Manifestation during developmental periad?

Sources of Data Used to Measure the Impact of this Exclusionary Factor (Cicke si hat apsly)

e Ihe student batween school and family?

Ao e conlcing socal respornosbasad on cuelaxpeciabors (nct making ave conted: ol
speaking in class or volunleering, imiled interactian with sther shudents during graup ackvi

Doos the student have limiled eaperance i fe cullur?
s the sludent new ko the United Stales? If 5o, how long has haishe been in the Uniled Statss?

e inthe U
W3 the stugent envolled in School pror 10 entering the United States? 150, how leng?

Doss the student have limited experience baing ught in English?
Has there been miscommmnicalion belween pareats and school dus 1o cullursl andor ethnic differences?
Are parenis fesa involved due ta cullural andior language bariers?

Classroom Qbservation Doctor's Reparl Student Interview Wiork Sam ples :3::7'""‘"" jromiatad valkdainc ibing :
Intelligence/Cagnilive Tes! Achievement Tast Testsof GralLanguage  Adagbve Test
proee. oo Sources of Data Used to Measure the Impact of this Exclusionary Factor (Gl ol tat apoiy)
Review of Educalinal Records Parent Information Teachar Information
Classroom Obsarvation Studant Inerview
COMMENTS:
STEPHENS & MOON © 2020 STEPHENS & MOON © 2020
9 31
SLD Factors Checklist SLD Factors Checklist
> EXCL FACTOR: LY andlor TAL ‘ e ‘ Sources of Data Used to Measure the Impact of this Exclusionary Factor (Circls al that apply)
TA
GED Home Language Survey Language Background Checkiist Academsc Language Exposure Checkis!
:"‘"“‘ :“'““““"' ‘"‘;’ﬁ“‘““‘”; Cepved sres’ Tests of Language Proficiency Review of Educational Records. Parart Informatan
e e ooy T Tascher Infommation Classroom Observation Student information Work Samples RTIData
Do the parents work mullple jobs and have limited tine for involvement?
How mach had and materia
comuler, I-pad of LAbL STt phone, vided GaMeng Systems-undering il hal apoly)? Minimal COMMENT:
Moderate or Extensive (circle one)
Do8s the studant nave BOSQUEIE BCCESS 10 NeBI B1d Nulrtion (anAuBl Visis 10 dr, dentst, iee or reduced
unenj?
Does the student routing tmas for school
‘work and meals, sdequate supervision, academic learning. and bediima)?
15 the chikl expased 10 @ large number of atrik lactors (e.9, visienca, crime, pallfion, excessive number — EXCLUSIONARY FACTOR: ADEQUATE 1ON IN READING AND MATH | Yes | No
‘of people in the home, homelessness-past of present. elc |’
Does the student have a documented hiskory of aacessive abs ences (1o nclude ardies and school
Does the student have access ta emvironmental condhions canduche a leaming (e.g., space 1o skudy, -
Eovs B et suspansions)? EMborate
R e & et S e o) Is there dacumented history of frequent mabilty? (8.6., migrant workers, mLary famies, etc.)?
g1 scouts, lsam sparts, efc )7 15 thare documented history INal he Student has received instriction from highiy quallied teachers
Has Ihe stugent had acequale opporluniy for educationsl experences (IMps 10 Ihe museum, lirary, 260, Has the child received hameschal instnuction?
7 if 5o, for how long?
Is there & history or current stalus of homelssness wih student of family? un of i student?
® Has studanis’ rasponse 1o #wough the collection of
Do circumstances prevent the stuoent Irom having reatment (e.g., Glasses replaced, 1L10ring. prescrplions aata?
liedt)? Gocumentation been provised 10 shaw a siTong match between grade level curicula and the student's
s thare a history of stucationsl negiect? sl lavel?
Is there & history of requent ransition (6.9, jon! cusiogy)? had (eg., midsy J
Ars here Hlestyla faclors that migh underming the siudent’s academic performance? Explain; Has Ihe stutant baan axposed 1o nonvraditional sducation cumcuum (8.9, homeschookd)?
T4 Does the student have a new teacher fe.g, past 6-months)?
Sources of Data Used to Measure the lmpact of this Exclusionary Factor (Gl ol hat apply) DK the student sngage In virual nsiruction for @ period oftima? Descrive
Review of Racards Faront Informatian Hoali Scrvonar  Toacher Infoxmaton R Tk A
Ciassroom Observalion Docor's Repart Stuent Interview Work Samples e R P e T e e
Free or Reduced Lunch Coded Alsisk Autendance Record COVID 18 Impact Checklist
Review of Educational Recards Grades rent formalen Heath Sereaner
COMMENTS o Sturent Inkervien Wiork Samples
Anangance Record COVID -19 Impact Chockist Formal Achievement Test
EXCLUSIONARY FACTOR: LIMITED ENGLISH PROFICIENCY ‘ Yes. ‘ No o
AT Progress Monitoring Dala COVID -19 Impact Chacklist
Domnant Homs Language
Does the student speak dominant languags sl hame. English, or both? COMMENTE:
Has someane valkiated the results of the Home Language Survey (0.9, parent interview, noma visi)?
Oral Proficiancy Score in nakve language and Engish
Is the student currenty i a bilingual program?
ifs0. descrive: = =
s the student recelved biingusl s truction in the past? -
if 50, how bng? _
What are the otal number of years the student has boen exposed I Engish struction? T,
Bas! Skils (BICS):
c demic L Py
thars that abiity to spaak or undersiand
Englsh?
STEPHENS & MOON © 2020 STEPHENS & MOON © 2020
po19 32

32

16



COVID-19
Checklist

Stephens & Holman, 2021

© Riverside Insights 2019

COVID-1
Impact
Profile

Checklist

(Stephens & Holman, 2020)

Riverside Insights COVID-19 IMPACT PROFILE CHECKLIST

Student Name:

DOB: Scho

This checklist is intended as a tool to help school personnel formally consider and document the potential impact the COVID-19 pandemic on a student’s academic
and emotional functioning and provides guiding questions fer consideration in regard to the following areas:

1) Psycho-social 3) Socie-economic 3) Educational/Academic
The checklist can be used by evaluation personnel pri or by student teams prior to referring a student for formal testing.

prior
Additionally, fincings should be integrated with other multiple sources of data when making educational decisions regarding the student.

Direct Impact of COVID-19 on the student The purpose of this section is to obiain information regarding the direct impact of COVID-19 on the student's academic,
psycho-sodial, and socio-economic status.

Was there a death of a closa family
member or friend due to COVID-192

Was an extended family member
diagnosed with COVID-197

Was an immediate family member
diagnosed with COVID-187

Was the student diagnosed
with COVID-197

f yes, who? Ityes, who?

It yes: Details about trestment If yes, who?

and recovery:

Psycho-Social Considerations The purpose of this section s to obtain information regarding the possible impoct of COVID-19 on the student's psycho-social well-being
and consider such impact on the student's functioning.

- Was the student diagnesed with depression and/or anxiety prior to COVID-197 Explai

- Did the student appear to experience increased anxiety during the COVID-19 self-quarantine? Explain:

- Did the student's sleep patters change (e.g., sleeping more than usual)? Explair

« Did the student's behavior significantly change after COVID-18 (e.g,, increased crying, anger, temper tantrums, withdrawal, etc J? Explain:
- Did the student have opportunities for remote social interaction? Explain

shed routine for school activities? Explai

« Did the student have an estal

jon is to obtain information regarding the possible impact of COVIL

- Was the student receiving freefreduced lunch prior to COVID-187
- Did the student's parentis) lose a jobis) during COVID-192 Explain:
« Did the family rely on food bank or other assistance programs for food or other goods and services during COVID-197 Explain

- Did the family struggle with housing (&.g.. paying rent o morgages)?

« Were there increased family stressors during COVID-19 regarding bills? Explain

© Riverside Insights 2019

7/29/2021
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-):(- Riverside Insights’ COVID-19 IMPACT PROFILE CHECKLIST

tain information
formane

Student’s educational

riof to/during COVID-19

s
w school's grading policy for Spring 2020 fe.g., pass/

R reduction in requirements,
no penalty for late submission)

How did the student perform academically priof to COVID-19?

Strengihs:
What were the student's grades prior to instructional | What were the student's grades
changes resulting fram COVID-197 ‘during COVID-19 virtual instruction?
writing: writing:
Science: Science:
- How did the students perform academically during Math Math
remote instruction?
ss: ss:
Str
rengihs Reading: Reading:
Im pac t A —

=
\Virtual Academic Instruction
I O l e - What modas) of instruction were utilized during remota instruction? Live virtual sessions? Video-taped lessons? Postad assignments?
- « Did student have access to necessary technology to engage in academic instruction (computer, infernet, etc)?
e ‘ 1 S ' - Did the student have a quiet place at home to complete schoolwork with minimal distraction?

- Did the student have the necessary support from a parent or sibling, needed to compléta assignments? Explair

(S te p h ens & H (0] l ma ]’1‘ 2 O 2 0) Did the student continue to receive necessary academic support during COVID-19 {e.g., interventions or remedial instruction)? Explain:

Student Engagement in Leaming
+ Did student participate in virtual instructional meetings with teacher if offered? Explain

- Did the student complate necessary
« Is there evidence of progress manitoring? (e.g.iStaticn)

Tammy L. Stephens, Ph.D. & Soroh B. Holman, Ph.D. 2020) 800.323.9540 - riversideinsights.com

© Riverside Insights 2019

, Riverside
Insights

Work Smarter, Not Harder

Targeted, Purposeful Assessment Practices

7/26/2021 © Riverside Insights 2019
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'),(' Movement Away from Over Testing Students

*Movement away from the “Standard Protocol Approach” to
assessment, where we test everything

*Historically, students have been over tested using formal tests
*All areas are tested, regardless of the presenting problem

eOverreliance on standard scores when making eligibility
determination

*Multiple sources of data seldom used/integrated with formal data

7/28/2021 © Riverside Insights 2019

37

38

@
'X' Core-Selective Evaluation Process (C-SEP)

* Developed in 2015 in Texas by Stephens & Schultz
e Targeted, purposeful assessment (PSW) framework
e Collection, Organization, and Analysis of MSD is the first step of the assessment process

* Multiple sources of data are used to:
* clarify the referral question,
* conduct preliminary assessment of exclusionary factors,
* assess instruction and instructional response,
« establish underachievement, and
* identify patterns of academic strengths and academic weaknesses.

» Formal testing is conducted to further tease out areas of weakness

e 3 P’'s of C-SEP

e Integration of MSD with formal testing results

e Triangulation of data results is compared to policy to determine SLD

7/27/2021 © Riverside Insights 2019
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39

C-SEP Framework

*

Riverside
Insights

(Stephens, 2015)

7/28/2021

© Riverside Insights 2019

39

X

Critical Steps of C-SEP (stephens, 2015)

- Multiple - Targeted &
Sources of Legally
Data Defensible
Considered Plan of
Assessment
— —

* Targeted &
Purposeful
Assessment
Conducted
*Core &
Selective Tests
Administered

—

Eligibility Determination & Instructional Programming

* Task Analysis

= [ = S [T

* Triangulation
of Data &
Professional
Judgment
Utilized to
Determine
PSW

© Riverside Insights 2019
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Necessary vs. Sufficient Data

o Necessary

e “Is there data that is required/necessary for the disability
condition?”

o Sufficient

e “Doyou have multiple data sources and types that converge to
sufficiently and comprehensively identify the student’s needs?

(TEA Guidance Document, 2020)

© Riverside Insights 2019

'),(' Engage in Targeted Assessment Practices

* Testing vs. Assessment — understanding
there is a difference

e Use MSD to Establish the Focused
Referral Question (FRQ)

e Use the FRQ to Create a Purposeful
Testing Plan

e Riverside Insights’ tests (W] IV, WMLS
[1I, Bateria IV) were developed to be
used in a targeted way

7/26/2021 © Riverside Insights 2019 42
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°
'X' C-SEP’s Plan Step includes:
e Review organized and data collected REVIEW
stage.
e Review/Create the working testing hypothesis
: of the referral concern.
Plannlng d e Review/Create the FRQ.
Targeted * Determine what additional data are needed to

answer referral question.

TeSting Plan e Consider student’s background (e.g., language,

socioeconomic status, etc.) and referral concern
to:

* Select assessment battery.

e Select “core” tests based on the referral
question.

© Riverside Insights 2019

@
'X‘ Guidance When Selecting Assessment Instruments

Age of Student

Suspected Disability

Language Loading

Cultural Appropriateness

Intellectual Capacity

Referral Question

712712021 © Riverside Insights 2019
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o
oxn Targeted Testing Plan: Guidance for Selecting Coreand
¢ Selective Tests

Most revisions of major assessments include a “core” or “primary” and
“selective” or “secondary” group of tests.

Tests designated as the “core” are the most reliable and ecologically valid
measures of the battery and are used as the foundation of the C-SEP evaluation.

Each battery of the W] IV (COG, OL, and ACH) and Bateria IV have a designated
set of “core” tests.

The W]JIV, Bateria IV, and WMLS III offer additional guidance through the
Selective Testing Table.

© Riverside Insights 2019

Targeted Assessments:
Selecting the Core testing -
Additional Thoughts

The Focused Referral Question (FRQ)
will drive the Targeted Testing Plan

The core should be reflective of the
areas of suspicion

23
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s Riverside
= Insights

Establishing a
Testing
Hypothesis &
Focused Referral
Question

© Riverside Insights 2019

o Establishing A Testing Hypothesis & Focused Referral
'X' Question (FRQ)

fl) C-SEP recommends the formation of a Testing Hypothesis and Focused
H Referral Question (FRQ) as the first step of creating a Targeted Testing Plan.

@ Determine needed evaluation components based on suspected weaknesses
In psychological processing and achievement.

The Testing Hypothesis is formulated to describe the nature of the difficulty
@ and develop an assessment plan to target and comprehensively assessthe
area(s) of suspected disability.

© Riverside Insights 2019
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X Typical Reasons for Referral

Often vague and unfocused.

Difficulty with
reading and math.

He can’t read. Sg ?lcggnggsggggégfg He cannot focus.

Often results in a “standard protocol approach” to
assessing the student, all areas of tested.

© Riverside Insights 2019

o : . o :
'X' Testing Hypothesis Worksheet- Basic Reading
®

» Allows the teacher or
diagnostician to focus on specific
areas of suspected disabilities.

»Helps target assessment.

» Links reading performance
relative to intellectual
development with psychological
processing area.

»Worksheets available for:

» Basic Reading

»Reading Comprehension
»Reading Fluency

» Written Expression

Portland Public Schools SLD Manual, 2015

© Riverside Insights 2019
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51

.X, Testing Hypothesis Worksheet- Math Calculations
J

Sath Caleulation (MC)
of Working

Guiring srate

»Helps target math assessment.

» Links math performance relative to
intellectual development with
psychological processing area.

»Worksheets available:
»Math Calculations
»Math Problem Solving

Portland Public Schools SLD Manual, 2015

© Riverside Insights 2019

52

X

The
Testing
Hypothesis
and FRQ
will Guide
the
Targeted
Testing
Plan

26
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X

Steps for
Establishing A
Testing Hypothesis
& Focused Referral
Question (FRQ)

© Riverside Insights 2019

53

]s Single-subject research study

“Hypotheses are always in declarative

, , sentence form, and they relate, either
(11 generally or specifically, variables to
variables.”

“A research question is essentially

a hypothesis asked in the form of
a question” “Itis a tentative prediction
° about the nature of the relationship

between two or more variables.”

X

Hypothesis
Statements

© Riverside Insights 2019

54

A hypothesis statement is typically an educated guess
as to the relationship between factors and serves as the
basis for an experiment/assessment to test whether
the relationship holds true.

Susie struggles in math reasoning, specifically her
difficulty identifying appropriate procedures necessary
to solve math problems, is likely due to a deficit in fluid

reasoning.

27
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'X' Focused Referral Question (FRQ)

»The referral question guides and centers your assessment plan.

» It should be clear and focused, as well as synthesize multiple sources to present your unique
argument.

» It is the testing hypothesis asked in the form of a question.

Example:

* Are Susie’s struggles in math reasoning, specifically when asked to identify appropriate
procedures necessary to solve the problem, the result of a deficit in one or more of the
psychological processes (e.g., fluid reasoning, working memory, processing speed, etc.)
involved in math problem solving skills and consistent with the construct of SLD?

© Riverside Insights 2019

. Rivercid
% Insights
Targeted Testing Plan - Example
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X

MSDW Analysis &
Interpretation
Considerations

© Riverside Insights 2019

58

What preliminary patterns of strengths emerged?

What preliminary patterns of weaknesses emerged?

Are the strengths and weaknesses supported by
multiple sources of data (cross validation)?

Which exclusionary factors have been preliminarily
ruled out?

What additional, if any data is needed to rule out the
remaining exclusionary factors?

What additional information do you need to plan and
complete a comprehensive evaluation of the student?

29
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o Review of Multiple Sources Of Data Collected PRIOR TO
'X' Formal Testing: Dannie

Support for Referral Question

UAnalysis of data found support for the reason for referral (adequate data was collected). MSD
Support a pattern of weaknesses in Reading & writing

Preliminary Pattern Emergence

UBased on parent, teacher, and student information, benchmark data, work samples, statewide

assessment results, and report card grades, an initial pattern of weakness in the areas of reading
and writing are evident; as well as a strength in Math.

Exclusionary Factors:
UPreliminary rule out of exclusionary factors.
Failure to meet Grade level standards:
U MSD support Failure in Reading, Writing, and Oral Language
Additional data needed:
U Student observation, formal testing plan

© Riverside Insights 2019
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.X' Sample Referral Assessment Plan-Dannie
[ ]

Hypothesis:

Dannie appears to have a possible SLD in Basic Reading, Reading Comprehension, Reading Fluency, and
Written Expression. Additional Consideration: Could Dannie have Dyslexia?

Focused Referral Question (FRQ):

Are Dannie’s deficits in the area of basic reading, reading comprehension, reading fluency; and written
expression the result of a deficit in one or more of the basic psychological processes involved in reading and
writing and consistent with the construct of SLD?

What additional data is needed to answer the referral question/test our hypothesis?
Cognitive processes associated with reading and writing & achievement tests for reading and writing.
Assessment of language.

Core Cognitive: Zanguage phonological awareness, orthographic, executive functions & attention, working
memory, long-term memory, processing speed, speed of lexical access, & fluid reasoning; Educational
Diagnostician chose to administer the W] IV Cognitive & Oral Language; Student interview & observations to be
conducted.

Core Achievement: basic reading, reading fluency; reading comprehension, spelling, written expression;
Educational Diagnostician chose to administer the W] IV Achievement; Student interview & observations to be
conducted.

© Riverside Insights 2019
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62

W] IV Cognitive Selective Testing Table

COG-01 | Oral Vocabulary

COG-02 | Number Series

COG-02 | Verbal Atftention

COG-04 | Letter-Pattern Matching

COG-05 | Phonological Processing

COG-06 | Story Recall

COG-07 | Visualization

COG-08 | General Information

COG-09 | Concept Formation - -
OG-10 | Numbers Reversed 1 1 |
O0G-11 | Number-Pattern Matching
DG-12 | Nonmword Repetition -
0G-12 | Visual-Auditory Learning 1 1 1T 1T J=1

COG-14| Picture Recognition | | 1 |-
DG-15 | Analysis-Synthesis [=] -
O0G-16 | Object-Mumber Sequencing | | | T al 1 [ 1
DG-17 | Pair Cancellation 1 1 -
OG-18 | Memory for Words -

oL-o01 Picture Vocabulary (=] -
oL-02 Sentence Repetition

Standard Batiery
:I:I |:|_| |‘_
]

Oral J
Langiage)  Eended Baflery
Ballery

oL-05 |

m  Tests regquired to create the cluster lisbed.
0O  Additional tesis required to create an exiended wersion of the cluster listed.
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Woodcock

Johnson!

TESTS OF ACHIEVEMENT

Wriling ICﬂ:w-Dmnin l:llnl:r:|

Selective
Testing
Table

Standard Batiery

ACH-01

Letter-Word Identification

ACH-02

Applied Problems

ACH-03

Spelling

ACH-04

Passage Comprehension

ACH-06

Calculation

ACH-06

Writing Samples

ACH-07

Word Attack

ACH-08

Oral Reading

ACH-08

Sentence Reading Fluency

ACH-10

Math Facts Fluency

ACH-11

Sentence Writing Fluency

Extended Battery

ACH-12

Reading Recall

ACH-13

Number Matrices

ACH-14

Editing

ACH-15

Word Reading Fluency

ACH-18

Spelling of Sounds

ACH-17

Reading Vocabulary

ACH-18

Science

ACH-19

Social Studies

ACH-20

Humanities

W Tests required to create the cluster listed.
O Additional test required to create an extended version of the cluster listed.
o Additional tesis required to create Broad Achievment.

© Riverside Insights 2019
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Woodcock oL+
Oral Language Clusters
lehrasn Oral Language oo coc_
TesTs oF ORAL LANGUAGE
= = 0OL-01 | Picture Vocabulary
Selective Testing Table 0L.02 | Orl Comprstension
= 0OL-03 | Segmentation u
= 0OL-04 | Rapid Picture Naming u
a OL-05 | Sentence Repetition m
% OL-06 | Understanding Directions =
S | 0L-07 | Sound Blending u
E OL-08 | Retrieval Fluency =
E OL-09 | Sound Awareness
OL-10 | Vocabulario sobre dibujos AL
OL-11 | Comprension oral AL
0OL-12 | Comprensidn de indicaciones LA
T
= 2 £| c0G-01| Oral Vocabulary L]
E==
E.: C0G-02 | Memory for Words -
m  Tests required to create the cluster listed.
© Riverside Insights 2019
64

32



7/29/2021

© Riverside Insights 2019
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S’
Linking
Assessment Data
to Instructional REMEMBER THAT THE PURPOSE OF OUR
Programing & ASSESSMENT IS TO RECOMMEND LOOKAT THE
. INSTRUCTIONAL PROGRAMMING THAT STUDENT'S
Recommendations LINKS TO THE DATA FROM OUR SPECIFIC NEEDS.
ASSESSMENT. ALL STUDENTS DO NOT THIS IS THE TRUE
REQUIRE THE SAME INTERVENTIONS AND
ACCOMMODATIONS. DON’T FORGET TO USE PURPOSE OF OUR
ALL TOOLS AVAILABLE TO YOU TO MAKE ASSESSMENT.
THESE CHOICES. &

Linking Tool (Proctor & Albright, 2010)

Linking CHC to Intervention

Tiplicaiions elate:

Achievement
for Academics

Normative Weaknesses _ i A

of

'
S [ Reading ©
re .

it
Cho Cluste

[ swrenun

i Cluster Average:
MNormative:
Swenpth [ ]Weakness

Standard Score

(] Basic Reading

al imformation,
ing &
ending. taking

wth [ Iweakness

Mo
] st

7/28/2021 © Riverside Insights 2019
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s Riverside
= Insights

WIIIP Information

Facilitate the Report Writing Process with Recommendations

7/26/2021 © Riverside Insights 2019

Benefits of the WIIIP

* Links WJIV results to interventions.

* Makes testing more instructionally relevant by responding to
professionals’ needs.

* Facilitates report writing so professional can focus on interpretation
and program planning.

© Riverside Insights 2019
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Overview
Whatdoes WIIIPinclude?

* Comprehensive report options

* Qualitative checklists

* Over 700 evidence-based interventions
* Interventions for oral reading errors

* Formative interventions for 5 ACH tests

© Riverside Insights 2019
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WJ IV INTERPRETATION AND INSTRUCTIONAL INTERVENTIONS PROGRAM
Reason for Referral Checklist Woodcock
Johnson'tv
Examinee'sName (Last) [ [
Who initiated this referral?
(Last Name) (First Name)
Preferred Form of Addross: UM, OMs UM O Mis
A. Relationship:
0 1. Teacher U 7. Grandmother 113 Brother
0 2 Mother 0 8 Grandfather 014 Aunt
U 3 Father U 9. Principal 115, Uncle
U 4. Stepmother 1110. Social Worker 1116 Personal friend
0 5. Stepfather 0 11. Counselor 017 sel
U 6 Guardian 112, sister 118, Other (specily)
B. Primary Reason for Referral
U 1. Suspected leaming disability (specity)
(2. Observed leaming problems (specify)
O 3. Difficulty achieving (specify)
1 4. Observed attention and concentration problems (specity)
1 5. Apparent motivation problem (specify)
0 6 Suspected health problem (specity)
Q 7. Discipline prablom (specity)
U 8 Suspected emotional
0 9. Suspected developmental delay (specify)

110, Observed
11, Gifted evaluation
(12, Assessment for program planning (specify)

213, Court-ordered (specify)
14
C. If there are additional reasons for the referral, please specify.

D. What questions should this evaluation address? (Check all that apply.)
0 1, What cognitive, language, andjor academic strengths and woaknesses oxist?
a2 isthere an
' 3. What are the individual's cognilive and academic developmental levels?
(3 4, Other: This evaluation is infended to answer the i

Reason for Referral
Checklist Sample
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WJ IV INT AND

Woo®

Parent’s Checklist: School Age

ohnsonv
ChildsName (Last) (First) Dale
's Name (Last) (First).
Preferred Form of Address: OM.  OMs QM O Miss
Relationship
1. Mother U 5. stepfather 1 9. Brother
0 2 Father 0 6. Grandmother 1110, Aunt
0 3. Guardian U 7. Grandrather 1111, Uncle
0 4. stepmother 0 8. sister 1112 Other (specify)
Part I: Current Home and Health Status F. Whatis your child’s overall physical health?
. U 0. | don't know
Pease check one ifem for each category. 1. Is usually In good health and physically fi
A. With whom does your child live? t'l 2. 1s generally in good health
i 3. Has a health condition that does not require
ﬂ ; azt(r'mpfm"'s {iogather in one home) medication (specity heallh condilion)
0 3. Father — -
0 4. Mother and stepfather 04, l(:as a"zaalm ﬁmﬂlﬁ:{m anl requires medication
1 5. Father and stepmother specily heal
U 6. Both parents (in two different homes)
7. Foster parents G. Has your child ever sustained a head injury?
8. Other (specify) 0. | don't know
B. Was your child adopted? t: ; ’\:“’
0. 1 don't know o
0 1N If Yes, please answer parts a, b, and ¢ below,
U 2. Yes (At what age?. ) a. How serious was this injury?

11 1. Not serious
[ 2. siightly serious
11 3 Serious
2 4. Very serious
b. How long ago did the injury occur?
11 1. Within the past year

€. Are any languages other than English spoken in your
home?
0 1Mo
J 2. Yes (specily language(s])

D. How many other children live in your home? 0 2 1102 years ago
U 0. None 1 3.2to3 years ago
J 1. One(age__) Id 4 3to4years ago
0 2. Two (ages. . ) 1 5. More than 4 years ago
0 3 Threeages . ) ©. Was the child unconscious?
O 4. Four (ages. _— ) 14 0.1 don'tknow
1 5. Other (ages . . — 1 No

Parent Checklist

iverside Insights 2019
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Checklists
Online Entry of Parent Checklist

Parent's Checklist
Identifying Information
Examinee's Name: Adam Sample

Respondent's Name (Last) *| Sample

Preferred Form of Address: * | Mrs. Relationship: = 1. Mother

Part I: Current Home and Health Status

A With whom does the examinee live? | 1. Both parents (together in one home

B. Was the examinee adopted? 1. No

C. Are any languages other than English spoken in the examinee's home? | 1. No

D. How many other children live in the examinee's home? 3. Three|

new home)?

F. Whatis the examinee’s overall physical health? 1. 1s usually in good health and physically fit

G. Has the examinee ever sustained a head injury? | 1. No

Checklist Date: * 12/14/2014

(First Name) * Sally

Three other children, aged , live in

E.  Have there been any recent changes in family life (for example, a birth, a divorce, or a move to a

Ifyes, please answer parts a, b, and ¢ below.

erside Insights 2019
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WIIIP’s Comprehensive Report - Integrates Teacher
Information

Woddeode™

Ichrson Comprehensive Report

Name: Sample, Adam Grade: 4.1
Date of Birth: 07/23/2005 Examiner: Miriam Smart
e: 9 years, 3 months

Male
tes of T
IO!UG#’ZO I4 ECOG)
10m3f2014 (ACH)
REASON FOR REFERRAL

Miss Miriam Smant, Adanis teacher, referrad him for.an evaluation of a suspected learming disabiy. This
o 1 e 1o dracs o talaatng uastions, tWha Cognitve. Fapuage.
Shrengiha and weaknesees exa? Whal are Adam cogniive, language. and academic devalapmental evels?

TESTS ADMINISTERED

Woodcock-Johnson IV Tests Ofcogm(we Alei(lEE

Woodcack-Johnson IV Tests of Oral Lar

Woodcock-Johnson IV Tests anchfevernen} FormB

Woodcock-Johnson Online Scofing and Reporting Program, Release 1.0

TEACHER'S REPORT

Miss Miriam Smart, Adam's teacher, responded to a checklist or\ 09/23/2014 to provide information based on
recent direct observations of, and typical experience with,

Miss Smart described Adam as mativated and intefligent, bul also insecure. At school, his mood is typical of
others of his age. He needs more one-to-one attention but completes about as much schoolwork as other boys.
his age.

Adam generally persists with difficult tasks. He always, or almost always, listens when spoken to directly. His
oral responses to questions are slow but careful. Adam usually organizes his tasks and activities, follows.
instructions, and finishes his schoolwork. He usually keeps assignments and school supplies in arder and
remembers what he is supposed to do. He reacts normally to distractions and adapts to them. Some reported
behaviors may be inhibiting classroom performance. Adam frequently fails to give close attention to details or
makes careless mistakes. He seems ta have difficulty sustaining attention in tasks or play activities. He usually
remains seated when expected to. Adan's activity level and style of motor activity are similar to other boys his
age. He can play quietly when required. He generally talks much less than other boys his age. Adam's social
interaction skills are typl::ll for boys his age. For example, he takes tumns appropriately. Miss Smart is most
concemed about the amount of one-to-one attention he requires in the classroom. This behavior interferes with
his classroom performance from time to time.

Miss Smart provided the following observations about Adam's behavior in the classroom. He demonstrates
slightly serious anxiousness and withdrawal in the classroom. However, these behaviors are not disruptive.

7/28/2021 © Riverside Insights 2019

WIIIP Sample Report - Comprehensive Description of Scores

WJ IV Comprehensive Report
Sample. Adam

October 10, 2014

INTERPRETIVE OVERVIEW OF SCORES

The scores derived from this administration can be interpreted at different lovels. Some measures are based

Jy; single tests, Other measures are based upon logical-empirical combinations of tests celled clusters
iations within groups of scores are evaluated to determine if any relative sirengths and weaknesses. exist

Adam'’s overall intellectual ability, as measured by the W.l IV General Intellectual Ability (GIA) standard score,

in the average range of others his age. There is a 68% probability that his true GIA score would be included
in the range of standard scores from 86 to 95. A composite it of Adiam's fiad and crystalized intellectual
abilities is also in the average range

Amang the W (v cognitive measures, Adan's standard scores are within the high average rangs for ane test
{Number Series). His scores are within the aves range for four custers (Comprehension-Knowled
S omprahanaton Knewiadds 3, Fhid Fskacninh, and visal Rrocessing) and sight tests (Oral ocabuary,
Wisualization, General Information, Concept Formation, Numbers Reversed, Non-word Repetition, Visual-
Auditory Learmning, and Picture Recognition). His scores are within the Iow average range for four clusters.
(Short-Term Working Memory, Auditory Processing, Long-Term Retrieval, and Number Facility) and three tests
(orbal Attontion, Fhonologieal Procorsing, and Namber Pattorn Matchira), and within the ow range for thres
clusters (Perceptual Speed, Cognitive Efficiency, and Cognitive Efficiency—Extended) and two tests (Letter-
Pattern Matching and Story Recall).

An analysis of variations among Ada scores (i some cognitive-linguistic scores) suggests
That Nurnbser Serias, Nurmber Matricas, S Fraston ng are rolative strengths for him. He demonstrated
relative weaknesses in Letter-Pattern Matching, Story Recall, and Perceptual Speed

Ameng the W I/ achievament measures, Adam's standard scores are within the average range for =i
clusters (Oral Language, Broad Oral Language, Oral Cistoning Comprehension. Phonetic Goding,
and Vocabulary) and five tests (Bicture uiary. Oral Comprehension, Sentence Repetition, Understand
Directions, and Sound Blending). His scores are within the low average range for one cluster (Speed of Lexical
Access) and thres tasts (Sagmantation; Rapid Picture Naming, and Fatnaval Fluency).

An analysis of variations amang Adam's oral language scores (including some cognitive-linguistic scores)
revealed no pattem of relative strengths and weaknesses.

Adam's overall academic achievement, as measured by the WJ IV Broad Achievement standard score, is in
the low average range of others his age.

Among the WU IV Tests of Achievement measures, Adam's standard scores are within the high average range
ree clusters (Mathematics, Broad Mathematics, and Math Calculation Skills) and three tests (Calculation,

Math Facts Fluency, and Number Matrices). His scores are within the average range for three clusters (Math

Problem Solving, Academic Fluency, and Academic Knowledge) and four tests (Applied Problems, Science,

Sacial Studies, and Humanities). His scores are within the low average range for 13 clusters (Reading, Broad

Reading. Basic Reading Skills, Reading Somprehension. Reading Fiusncy. Reading Rate. Writisn Language

Broad n uage. Basic Writing Skills, Written Expression. Academic Skills, Academic Appl!catlons

d K and L Word | P: Co
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WIIIP Comprehensive Report- Recommendations

WJ IV Comprehensive Report
Sample, Adam
October 10, 2014

Speed drills may Adam's words. Using lists of words (e.g., high-
Hequency worde), llow Adsm 10 read e i fo 1 minute. Recort e rumber of arors Adarm makes dung
the timed reading. Have Adam chart his progress on each timing

Sclecta short passage at Adan's nsnuctona eve and et an oral eadingrale crterion Determine the
iterion by timing Adam for 1 minute and then counting how many correct words he reads. Next, have Adam
read and reread the passage over time unfil the rate cnterion is reached. Ask peitiutisatiae keepa
record and to maintain motivation.

Providing opportunites for Adam o orally practce e words i sclatin befors reading the words n
connected text may inerease his fluency while reading

may help Adan's reading fluency. read a short
fimes unil he can read the passage with ease. Select material that s at Adam's instructional level Havs Adam
read through the passage o s Betont o i of arara A . i 1ok A0 6 he

Whe Adam completos ihe passage. roview he misroad words and then have him read it again. Gontiue s
approach until Adam has read the passage three to five times or has read the passage fluently and accurately.

The phrase-dill eror-correction procedure may be helpful for developing Adam's reading fluency. In this
procedure, combine immediate corrective feedback with rehearsal of the corrected error. When Adam makes.
an etoron a word, modalthe correct word immediatl. Then ask Adam o feread the pase (where the ertor
occurred) three

Select an appropriate text for reading praciice, and pair Adam with a proficient reader. Teach both students the
procedures you want them to follow for practicing their reading. Tell them that they will each have a tum to
read a paragraph aloud while the other student follows along. Have the proficient reader go first to model fluent
reading. After both students have read the same paragraph aloud, the students should discuss what they have
read and retel or identfy the main points duing the discussion. Then they should repeat this procedure for
each of the remaining paragraphs n the passage.

Teach Adam to 1o increase readin , such as looking for clues 1o word meanings
bassel on ontext, analyzmg e moannge of mospheme n e word, and analyzing the Sructurs of e Wi
sentence.

To build Adant's reading comprehension, engage him in a Directed Reading-Thinking Activity (DR-TA). This
method uses activities before, during, and after reading to enhance comprehension. Before reading, activate
prior knowledge on the topic o be read. Then ask Adam to make predictions about what he thinks will happen.
Have him read the text to a predetermined point and then check his predictions. After reading the first section,
discuss Adam's predictions and have him revise his predictions before reading the next section. Repeat this
process untl Adam has read the entire selection.
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o Summary ~

®Qur schools collect an abundance of data on students and should be used as part of the assessment
process

®The days of over-testing students should be placed behind us

® A targeted, purposeful evaluation will allow the evaluator to spend less time on testing and more
time on analyzing the data to understand the learner

® A comprehensive evaluation should include the collection of multiple sources of data (informal &
formal)

® Eligibility for special education should be decided through integrated data analysis

®C-SEP is a targeted, purposeful assessment model that yields rich information about the student’s
academic performance which helps with educational programming

®Various resources (e.g., WIIIP) are available to assist evaluators on linking assessment results to '®)
recommendations

© Riverside Insights 2019
) o

38



7/29/2021

@ Copried Matorial
% {Gyen Comesiemire
Core-Selective Onieindposie
Evaluation
Process: =

Overview &
Procedures

DO ¢

Amazon.com

© Riverside Insights 2019

@
'X' Questions??

Tammy L. Stephens, Ph.D.
Tammy.Stephens@Riversidelnsights.com
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