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Learning Objectives

» Understand historical and current perspectives of adaptive
behavior assessment for individuals with intellectual disabilities,
autism, and other types of developmental, learning, social-behavioral,
and health problems.

» Summarize features of norm-referenced, adaptive behavior
scales, with an emphasis on the Adaptive Behavior Assessment
System, 3rd Edition (ABAS-3).

= Apply a research foundation to diagnose and plan interventions using
the ABAS-3 and other adaptive behavior assessments.

» Integrate adaptive behavior evaluation into a data-based, decision-
making model of psychological, educational, and treatment services.
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Adaptive Behavior Assessment:
Foundations



Pre 1900s: Focus on self-care and
community engagement as criteria
for disabilities.

Early 1900s: Beginning of widespread
use of 1Q scores to define
Intellectual and other disabilities.

Jane Mercer: “lIQ: The Lethal Label”

Court decisions: Implications

for assessment and placement of
children in special education and
other programs

Western Psychological Services | wpspublish.com



IQ Tests:

Too Much Emphasis?

= American Association on Mental Retardation
(now American Association on Intellectual and Developmental
Disabilities): Increasing focus on adaptive behavior in its 12 definitions
of MR/ID since 19509.

» Special education legislation: Importance of comprehensive,
valid assessment and decision-making.

= Use multiple tools to assess specific areas of educational need
(not only 1Q).

= Use no single procedure as only criterion for determining that a
child has a disabillity.
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Definition of Adaptive Behavior

Adaptive Behavior = Everyday Competence

= Adaptive behavior is defined as practical, everyday skills needed
to function and meet the demands of one’s environments,
Including skills necessary to effectively and independently take care
of oneself and to interact with other people.
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Characteristics of Adaptive Behavior

= All people: Use adaptive skills to function effectively and
independently in everyday life.

= Adaptive behavior: Increases and grows more complex with age.

= Adaptive behavior: Helps people meet demands and expectations
of environments and situations.

= Adaptive behavior: Focus is on typical behavior in natural
environments, not maximum performance on tests.
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Characteristics of Adaptive Behavior (cont.)

= Adaptive behavior deficits: Difficulties with important life activities,
iIncluding peer relationships, addressing personal needs, learning
new skills, and general functioning in home, school, and community.

= Adaptive behavior: Deficits may coexist with strengths.

= Comprehensive assessment of adaptive skills: Identifies strengths,
needs, and goals for intervention and treatment programs.

= Adaptive behavior interventions and supports: May improve a
person’s life-functioning.
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Primary Domains of Adaptive Behavior

and Examples of Skills

= Conceptual skills: problem-solving, communication,
academics, money, time, self-direction, etc.

» Social skills: interpersonal skills, social justice, gullibility,
naivete, social problem-solving, etc.

» Practical skills: self-care, domestic skills, work skills, safety,
health care, etc. (AAIDD; 2021, p. 30)
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Major Purposes of
Adaptive Behavior Assessment:

#1 Diagnosis and Classification of
Disabilities and Disorders



Intellectual Disabilities (ID):

Professional Standards Require
Adaptive Behavior Assessment

= American Association of Intellectual and Developmental
Disabilities (AAIDD; 2021)

» Diagnostic and Statistical Manual of Mental Disorders (DSM-5;
American Psychiatric Association, 2013)

* IDEA(2004) impacting state education agency requirements
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AAIDD (2021)

» “Intellectual disability (ID) is characterized by significant limitations
both in intellectual functioning and in adaptive behavior as expressed
In conceptual, social, and practical adaptive skills. This disability
originates during the developmental period, which is defined
operationally as before the individual attains age 22.” (p. 1)
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Adaptive Behavior Deficits:

Criteria for ID

= AAIDD (2021): “...approximately two standard deviations or more
below the mean in at least one of the three adaptive behavior

domains: conceptual, social, or practical...” (p. 31)

» DSM-5 (2013): No specific score cutoff, but “...when at least one
domain of adaptive functioning—conceptual, social, or practical—is
sufficiently impaired that ongoing support is needed in order for the
person to perform adequately in one or more life settings at school, at
work, at home, or in the community.” (p. 38)
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IDEA (2004) and Adaptive Behavior

Deficits for ID

» Federal regulations for IDEA do not provide definition of adaptive
behavior deficits for ID.

= McNicholas, Floyd, Woods, Singh, Manguno, & Maki (2018) -
Review of state special education regulations for ID: Variation in
adaptive behavior criteria but 65% had no adaptive behavior score
cutoff and 51% had no reference to type of score or type of
Informants.
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Autism and

Adaptive Behavior Assessment

= Adaptive behavior assessment: Primary component for diagnosis,
Identification of strengths and weaknesses, and intervention planning
for children with autism.

» Emphasized in professional resources about autism
(e.qg., Dilly & Hall, 2019).

» Frequently used in autismresearch.
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Developmental Delay and

Adaptive Behavior Assessment

» IDEA (2004) definition—Deficits in one or more:
physical development, cognitive development, communication
development, social or emotional development, or adaptive
development.

» Deficits in adaptive: One of the areas of developmental delay.

= Adaptive behavior assessment often provides information
about physical, communication, and social-emotional development
as well.
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Adaptive Behavior Assessment and Other

Difficulties, Disabilities, Disorders,
and Challenges

= Adaptive behavior should be assessed routinely for children and
adults who have challenges that may interfere with daily functioning,
as part of comprehensive assessments for evaluating strengths and
limitations, diagnosis and classification, and identifying needs for
services and supports.

» Thus, can be important in assessment for attention deficits, emotional
disturbance, learning disability, behavior or conduct disorder, health
impairments, traumatic brain injury, physical or orthopedic
impairments, sensory disabilities, dementia, stroke, etc.
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Major Purposes of
Adaptive Behavior Assessment:

#2 Designing and Implementing
Interventions for Increasing Adaptive Skills

= Adaptive functioning determines the level of supports needed
(AAIDD, 2021; DSM-5, 2013)
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Functional Dally Living Skills: Important Goals of

Interventions, Training, and Treatment

= Skills needed during daily routines that occur naturally in home,
school, community, work, and other environments.

= Skills that allow people to be independent in important environments
and settings.

* |[ncludes identification of both strengths and deficits.

» Requires evaluation of specific skills to function in CURRENT
environments and to assist with transition to NEXT environments,
iIncluding different educational or treatment settings or to less
restrictive or more inclusive environments.
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Adaptive Behavior Assessment:
Rating Scales



Adaptive Behavior Assessment System, 3" Ed.

(ABAS-3; Harrison & Oakland, 2015)

= Parent/Primary Caregiver Form - o muE g

" Teacher/Daycare Provider Form S Ty

(Ages 2-5) o el — =
= Parent Form (Ages 5-21) _":f;"_l = == 'E
= Teacher Form (Ages 5-21) +—:— -
= Adult Form (Ages 16—89) i r——
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ABAS-3: Composites and Skill Areas

General Adaptive Composite (GAC, OVERALL TOTAL SCORE)

= Conceptual Domain
= Communication
= Functional Academics
= Self-Direction
= Social Domain
= | eisure

= Social

» Practical Domain
= Community Use
= Home Living
= Health and Safety
= Self-Care

= Work (for older adolescents and
adults only)

(Additional motor adaptive skill area
for young children)
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ABAS-3: Item Ratings

= Circle O if person is not able to perform the behavior—if they can’t do
this behavior because they don’t have the ability.

= |f person is able to perform the behavior, rate how often they perform
the behavior when needed, without reminders and help.

= Circle 1 if person never (or almost never) performs the behavior
when needed.

= Circle 2 if person sometimes performs the behavior when needed.

= Circle 3 if person always (or almost always) performs the
behavior when needed.

» Check if guessed.
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ABAS-3: Normative Scores

» Composites—GAC and Conceptual, Social, and Practical domains:
= Standard scores (M =100, SD = 15)
= Confidence intervals
= Percentile ranks
= Adaptive skill areas:
= Scaled scores (M =10, SD = 3)
» Test-age equivalents (optional)
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Additional ABAS-3 Resources

= Paper and online item-level i
Intervention Planner . ABAS-3

= Paper and online administration
and scoring S

* Online interpretive reports

* Online parent and teacher reports

=2
-
=
-
-
-
=

* Online progress monitoring reports
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Vineland Adaptive Behavior Scales, 3rd Ed.

(Sparrow, Cicchettl, & Saulnier, 2016)

» Each form includes a longer version (Comprehensive) or briefer
version (Domain-Level).

= |Interview Form (Ages 0-90)
= Parent/Caregiver Form (Ages 0-90)
» Teacher Form (Ages 3-21)
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Vineland-3: Composites and Subdomains

Adaptive Behavior Composite (ABC, OVERALL TOTAL SCORE)

Communication Daily Living Skills Socialization

Domain Domain Domain

= Receptive = Personal = |nterpersonal
= EXpressive = Domestic/Numeric Relationships
= Written = Community/School = Play and Leisure

Community = Coping
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Vineland-3: Optional Domains

Adaptive Behavior Composite (ABC, OVERALL TOTAL SCORE)

Motor Skills Domain Maladaptive Behavior

(Ages 0-9) (Ages 3 and up)

= Gross Motor = Internalizing
= Fine Motor = Externalizing
= Critical Items
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Vineland-3: ltem Ratings

= 2: Usually

» 1: Sometimes

= 0: Never

» Check if estimated
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Vineland-3 : Normative Scores

= Composites—ABC and Communication, Daily Living Skills, Social,
and Motor domains:

= Standard scores (M =100, SD = 15)
= Confidence intervals
* Percentile ranks
» Subdomains:
= V-scale scores (M =15, SD = 3)
= Age equivalents/growth scale values
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Additional Vineland-3 Resources

» Paper and online administration and scoring
* Online interpretive reports

= Online multirater report

= Online progress monitoring reports

* [tem-level information for comparisons between raters and
progress monitoring

Western Psychological Services | wpspublish.com



Other Adaptive Behavior Scales

= Several other published adaptive behavior scales measure skills as
defined by professional standards (e.g., AAIDD, DSM).

» Note: Broad behavior rating scales generally are NOT adaptive
behavior measures as defined by professional standards.
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Use of Adaptive Behavior
Rating Scales

Important Considerations for Your
Assessment Practices



Typical Performance vs. SkKills

» Whata person DOES vs. what a person CAN DO.
* Frequency (does not do—or how often).

= When needed

= Withoutreminders

= Without assistance
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Multiple Respondents

» Recommendation for ALL adaptive behavior assessment: Obtain
rating forms from two or more respondents.

» Comprehensive assessment: Obtain information across settings, in
response to various environmental demands and expectations, and
from unique perspectives.

* Triangulation of information: Important for assessment AND
interventions.
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Rating Scale Advantages

and Limitations

* Most common method of adaptive behavior assessmentis with
rating scales completed by respondents.

= ALL behavior rating scales have advantages and limitations.
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Advantages:

All Types of Behavior Rating Scales

= Allow for a comprehensive assessment of many skills and behaviors.
* [nvolve important informants in the assessment process.

» Provide information from multiple perspectives and sources of
information.

» Focus on skills displayed in naturalistic settings.

* Provide information about what a client can do AND actually does—
and how often they do it when needed at home, at school, in the
community, and in work settings.

» Considered to be one of the most valid, practical, and efficient
techniques for assessing behavior.
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Limitations:

All Types of Behavior Rating Scales

= Ratings reflect a summary of the relative frequency, rather than exact
frequency, of the person’s behaviors.

» Ratings reflect the respondent’s standards and expectations for behavior
that may differ from respondent to respondent and setting to setting.

* Thus, use of multiple respondents assists in providing information from
different perspectives.

» HOWEVER, ratings reflect the respondent’s perceptions and honesty in
communicating these perceptions.

» Respondent’s ratings may be influenced by characteristics of the
Individual (e.g., appearance, cognitive ability, background) or factors
related to the respondent.
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Addressing Limitations

of Behavior Rating Scales

» Rapport and preparation of respondents.

» Purpose of assessment

= Emphasis on honesty and objectivity

= |nstructions about criteria for ratings

= Skill or performance (can do/does do)

= Being available for questions
» Analyze completed rating forms and item scores.
= Attention to guessed/estimated item scores.

» Use clinical assessment techniques for follow-up interviews and
observations.
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Remote Assessment and Validity

Considerations During the Pandemic

» See excellent WPS guidance at
https://pages.wpspublish.com/telepractice-101

» |[mplications for adaptive
behaV|0r asseSS ment Table of Contents:

Telepractice Overview

Recorded Webinars

Already Familiar with
Telepractice?

COVID-19 Resources

FAQs

Assessment Telepractice Overview

The well-being of you and your clients and students remains at the forefront of our concern during this world
health crisis. Our hope is that this time with our families becomes an opportunity to build stronger
relationships, both at home and with others remotely. A practitioner conducting remote evaluations for the
first time needs support.

More Resources

News and Product Updates

New WPS Digital Easels now available for:

= CASL-2
You are invited to read the WPS: = OWLS-II
= PPA Scale
= Remote Assessment Guidelines = OPUS
= Statement on Tele-assessment . . . ;
= Assessment Validity Considerations during COVID-19 Print/online manuals and print forms will
bm o £ cmmnmbn A denininbentinm and
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Adaptive Behavior Assessment:
Research and Implications



Relationship Between Adaptive Behavior

and Intellectual Assessment; Selected
Research Findings

= Adaptive behavior and intelligence scales measure distinct but related
constructs (Keith, Fehrmann, Harrison, & Pottebaum, 1987, Alexander
and Reynolds, 2020).

= Correlations between adaptive behavior and intelligence assessments
tend to be moderate.

» Relationships between intelligence and adaptive behavior can be
complex.
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Factors for You to Consider:

Adaptive Behavior and Intellectual Assessment

* |ntelligence tests:
= Sample maximum performance
= |nterpreted in terms of a trait system
= Presume stability

= Adaptive behavior scales:
* Provide descriptions of typical, everyday behavior
* |Infrequently interpreted in terms of a trait system
= Presume performance can change
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Inter-Informant Agreement:

Selected Research Findings

= Correlations between parent and
teacher measures of adaptive
behavior tend to be moderate to
moderately high, as reported in
manuals for adaptive behavior
scales and other research
studies.

= Parents or teachers higher?
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Factors for You to Consider:

Inter-Informant Agreement

= People behave differently in different settings.

= Different expectations/frames of reference in different settings.

» Respondent lack of information or opportunities to observe skKills.
» Respondent honesty in reporting/bias.

» |[mportance of multiple informants. For example, both parents and
teachers are valuable informants.

= Similarities and differences between respondents: Both are important
for interpretation and decisions.
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Research with Clinical Groups

= Many research studies are
reported in assessment
manuals and research
journals.

» Research supports
Implications for evaluating
adaptive behavior for many
individuals.
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Intellectual Disabilities:

Selected Research Findings

= ABAS-II, ABAS-3, Vineland-Il, and Vineland-3 manuals: Average
scores consistently lower than two SDs below mean and significantly
lower than matched control groups. Scores distinguished between
iIndividuals with different ID levels.

» Papazoglou, Jacobson, & Zabel (2013), ABAS-II scores for school-
age children referred for neuropsychological assessment: ABAS-II
GAC at least one SD below mean for 71% and two SDs below mean
for 45%. Low adaptive behavior most evident for three of four clinical
clusters (Low |IQ/Executive Function, Borderline 1Q/Executive
Function/Externalizing, and Executive Function/Internalizing cluster),
but not for Within Normal Limits cluster.
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Autism: Selected Research Findings

= ABAS-II, ABAS-3, Vineland-Il, and Vineland-3 manuals:
= Average scores in the 60s and 70s.

= Greatest deficits generally in adaptive skill areas for
Communication and Social Skills.

= Similar findings in other research with children with low-functioning
and high-functioning autism (e.g., Kanne, Gerber, Quirmbach,
Sparrow, Cicchetti, & Saulnier, 2011; Kenworthy, Case, Harms,
Martin, & Wallace, 2010; Lopata, Fox, Thomeer, Smith, Volker Kessel,
McDonald, & Lee, 2012; Markowitz, Carlson, Frey, Riley, Shimshak,
Heinzen, Strohl, Lee, & Klein, 2006; McDonald, Lopata, Nasca,
Donnelly, Thomeer, & Rodgers, 2016).
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Autism: Selected Research Findings (cont.)

= Lopata, Smith, Volker, Thomeer, Lee, & McDonald (2013), Vineland-Il
and ABAS-II scores for school-age children with high-functioning
autism;

= Significant deficits overall for the sample, with
relative weaknesses in social skills and strengths in academic-
related skills for both Vineland-1l and ABAS-II.

* Vineland-Il scores significantly higher than ABAS-II,
except consistency in social skills.

= Results also indicated significant discrepancies between
the children’s average 1Q score and their scores on the
adaptive domains and composites of the three adaptive
measures.
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Developmental Delay (DD):

Selected Research Findings

= ABAS-II and Vineland-3 manuals:

= DD mean scores significantly lower than matched control groups
but not as low as for samples with ID.

= Milne & McDonald (2015), ABAS-Il and Vineland-II scores for
preschoolers referred for DD: Although Vineland-II significantly higher
than ABAS-II, 87% of sample had scores < 70 +/- 5 on one or more
domains.
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Other Childhood Diagnhoses:

Selected Research Findings

= ADHD. ABAS-Il and ABAS-3 manuals: Mean scores in 70s and low
80s; lowest for Self-Direction. Vineland-1l manual: Mean Survey Form
score of 94; lowest for Socialization and high Maladaptive Behavior
Index. Mean Teacher Rating Form score of 89; lowest for
Communication.

= Emotional or Behavioral Disorders. ABAS-1I, ABAS-3, and
Vineland-Il manuals: Mean scores generally in 70s and 80s; lowest
for Self-Direction and Socialization.

» |_earning Disabilities. ABAS-II manual: Mean scores in 80s; lowest
for Communication, Functional Academics, and Self-Direction.
Vineland-1l manual: Mean scores in high 80s to 90s; lowest for
Communication.
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Physical, Health, and Sensory Disorders:

Selected Research Findings

= Deficits reported for clinical groups, for example:
= Biological risk factors (low birth weight, FAS, etc.)
= Motor and physical impairments
= Visual or hearing impairments
= Electrographic seizures and electrographic status epilepticus

= Moderate-severe traumatic brain injury
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Physical, Health, and Sensory Disorders:
Selected Research Findings (cont.)

= A measure of neurological impairment after stroke

= Cerebral palsy and spina bifida

= (e.g., Abend, Wagenman, Blake, Schultheis, Radcliffe, Berg, Topjian,
& Dlugos, 2015; Anderson, Beauchamp, Yeates, Crossley, Hearps,
& Catroppa, 2013; Lo, Gordon, Hajek, Gomes, Greenham, Anderson,
Yeates, & Mackay, 2014; Warschausky, Kaufman, Schutt, Evitts, &
Hurvitz, 2017)
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Factors for You to Consider:

Research with Clinical Groups

= Adaptive behavior scales have important uses for people with many
types of problems and disorders.

= Adaptive behavior scales have diagnostic implications for intellectual
disabilities and contribute to comprehensive evaluation and diagnosis
for many other issues.

= Adaptive behavior scales identify needs and planning for interventions
and treatments.
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Adaptive Behavior Assessment:
Implications for Interventions



Goals: Functional Dally Living Skills

Important for Training and Interventions

= Depending on individual needs and developmental level, different
functional skills may be the focus of interventions

= Skills for interventions (AAMR, 2002):
= Needed to function now
= Needed to function in target environment
= Personal preferences
= Higher priority skills
= Critical in domestic, personal, leisure, community, vocational domains
= Critical to health and safety
= Highly preferred by the individual or caregivers
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Goals: Functional Daily Living Skills Important for
Training and Interventions (cont.)

= Will promote increased independence
= Will contribute to satisfaction/acceptance
= Lower priority skills
= Can only be learned with great difficulty
= Age inappropriate, time-limited, no future value
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ABAS-3 Intervention Planner

» Provides intervention strategies
for each ABAS-3 item.

» Using the ABAS-3 Intervention
Planner:

= Conduct the ABAS-3
assessmentand complete
scoring.

= |dentify adaptive skill areas to
be targeted during
Intervention (e.g., items rated
Oorl).

[/ T

wow

=
=
=
=
==
-
=

locking potential

ABAS-3

Adaptive Behavior Assessment System”™
Third Edition

Intervention Planner
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ABAS-3 Intervention Planner (cont.)

= Prioritize items to form objectives for most relevant needs
and individual’s strengths/weaknesses.

= Select and implement corresponding intervention strategies
from ABAS-3 Intervention Planner, as well as additional
strategies suggested by parents, professionals, and others.

= Monitor implementation, progress, and effectiveness.
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Sample Intervention ltems

ABAS-3 Item

Intervention Activity

Communication

Says the names of
other people (for
example, “Mama,”
“Daddy,” or names of
friends).

Shakes head or

says “Yes" or "No”
inresponse to a
simple question (for
example, “Do you want
something to drink?").

Says "Hello"” and "Good-

bye" to others.

Names 20 or more

SN | | RO S SRR

Point to and/or show the child pictures of family members, friends, teachers, daycare
providers, or other people he/she knows. Say their names and ask him/her to repeat their
names after you. Encourage him/her to use the names of these people when he/she sees
them (for example, “Hi, Daddy" or “There's Suzy"”).

When someone asks you a question while the child is near, or if he/she asks you a question, if
appropriate, respond by nodding or shaking your head while saying “Yes, | do” or “No, | don’t.”
Overemphasize your words and actions to make them more noticeable. Encourage the child
to let you know his/her wants or needs by nodding or saying "yes” or shaking his/her head or
saying "no” when responding to questions.

Say “hello” or "hi” when someone enters the room or when you see people when you are
out (for example, at the playground or on the bus). Say “good-bye” when you or they leave.
Encourage the child to do the same, prompting or cueing him/her by saying. for example,
“Now you tell Mama good-bye”

While you and the child are doing a routine activity such as washing hands, provide an

B T e R e e N T T O S B e R L e T e N B I & PP 1 P
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Interventions Leading to Adaptive Behavior

Score Gains: Selected Research Findings

= More hours of early intervention services for children with Down
syndrome, motor impairment, or developmental delay.

= Cognitive interventions for children with neurodevelopmental
disorders (e.g., ID, autism, ADHD, etc.).

= Emotional intelligence training for adolescents with intellectual
disability.
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Interventions Leading to Adaptive Behavior
Score Gains: Selected Research Findings (cont.)

= Early behavioral interventions for children with autism.

» (e.g., Adibsereshki, Shaydaei, & Movallali, 2016; Ahn & Hwang,
2018; Eldevik, Hastings, Jahr, & Hughes, 2012; Makrygianni,
Gena, Katoudi, & Galanis, 2018; Paynter, Trembath, & Lane, 2018;
Reichow, 2012; Ventola, Friedman, Anderson, Wolf, Oosting,
Foss-Feig, McDonald, Volkmar, & Pelphrey, 2014; Woodman,
Demers, Crossman, Warfield, & Hauser-Cram, 2018)
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Adaptive Behavior Assessment:
Best Practices



Best Practices

» Emphasize comprehensive adaptive behavior evaluation as an integral
factor in assessment and interventions for daily functional skills, such
as interacting with peers, taking care of personal needs, learning new
skills, and general functioning in the home, school, and community.

» Focus on comprehensive assessment across multiple domains,
environments, methods, and sources of information.

» Do not use a single procedure as the sole or even primary criterion for
determining a diagnosis, classification, or eligibility for services.

» [nterpret why there is AND is not convergence of information across
Intellectual, adaptive behavior, academic, and other types of
evaluation.
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Best Practices (cont.)

= Explore the many factors thatimpact a person’s scores on any type
of assessment and evaluate how the factors relate to validity of
the assessmentresults.

» Evaluate advantages and limitations of behavior rating scales as
part of interpretation and decision-making.

= Stress adaptive skill improvement as an important intervention
and treatment goal for many individuals.

» [ncorporate comprehensive adaptive behavior assessmentinto
data collection and interventions for all individuals experiencing
learning and other behavior problems, because they may
experience associated difficulties in functional daily living skills, and
interventions for these skills will be important.
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Thank You!
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Telepractice 101

Table of Contents:
Telepractice Overview

Recorded Webinars

Already Familiar with
Telepractice?

COVID-19 Resources

= FAQs

More Resources

Assessment Telepractice Overview

News and Product Updates

The well-being of you and your clients and students remains at the forefront of our concern during this world

health crisis. Our hope is that this time with our families becomes an opportunity to build stronger

relationships, both at home and with others remotely. A practitioner conducting remote evaluations for the New WPS Digital Easels now available for:
first time needs support.

= CASL-2
You are invited to read the WPS: =« OWLS-II
= PPA Scale
= Remote Assessment Guidelines « OPUS

= Statement on Tele-assessment

= Assessment Validity Considerations during COVID-19 Print/online manuals and print forms will

ha mandad fav canmata adaminicateatian and
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Resources

a\
2R

WPS Online WPS Video Resources: WPS Content Hub: Telepractice Page: WPS YouTube Channel:

Evaluation System: https://www.wpspublish.com/webinars https://www.wpspublish.com/content-hub  https://pages.wpspublish.com/telepractice-101 + How to Use Digital Easels
« Overview of New DP-4
* What You Need to Know About
the Arizona-4 Assessment

platform.wpspublish.com

Western Psychological Services | wpspublish.com


https://platform.wpspublish.com/account/login
https://www.wpspublish.com/webinars
https://www.wpspublish.com/content-hub/
https://www.wpspublish.com/telepractice-101
https://www.youtube.com/channel/UCI7wzwKNIj5fKN83Idh_yLg

I! o BN

-

unlocking potential

Deal: 15% off the ABAS-3!
Use code: MENTALHEALTH21W




Get valuable support from
professionals you can trust:

Ashley Arnold,
MA, LSSP, NCSP

aarnold@wpspublish.com
424.323.8553

Stephanie Roberts,
MA, CAS

sroberts@wpspublish.com
424.488.4902

WPS Assessment Consultants

Douglene Jackson,
PhD, OTR/L, LMT, ATP

djackson@wpspublish.com
424.323.7323

Ann Rogers,
PhD, NCSP

arogers@wpspublish.com
424.488.4622

Laura Stevenson,
MS, CCC-SLP

Istevenson@wpspublish.com
424.318.9636

Amanda Wynn,
MSc

awynn@wpspublish.com
424.201.8840



WPS Territories

Laura Stevenson
424.318.9636
Istevenson@wpspublish.com
Amanda Wynn

424.201.8840
awynn@wpspublish.com

Ashley Arnold

424.323.8553
aarnold@wpspublish.com

Ann Rogers

424.488.4622
arogers@wpspublish.com

Douglene Jackson
424.323.7323
djackson@wpspublish.com
Stephanie Roberts

424.488.4902
sroberts@wpspublish.com

Western Psychological Services | wpspublish.com



To Contact Us by Email

Fill out the form below

Contact Us

First Name*

f ’ Last Name*

Company Name

WPS Headquarters

625 Alaska Avenue
Torrance, CA 90503-5124

4]

Phone Number*

Customer Service

+1
866.784.3678 (U.S. and Canada only) Nature of Inquiry*
Q, 424.201.8800
424.201.6950 (Fax)
Tell us more*
Hours of Operation
6:00 AM - 4:00 PM PST ‘

Monday through Friday 1 would like to receive information on WPS products and services via email.

We maintain a strict Privacy Policy to protect your information.

By clicking submit below, you consent to allow WPS to store and process the
personal information submitted above to provide you the content requested.


https://www.wpspublish.com/About/ContactUs

VS

unlocking potential

Questions?




References

= Abend, N. S., Wagenman, K. L., Blake, T. P., Schultheis, M. T.,
Radcliffe, J., Berg, R. A., Topjian, A. A., Dlugos, D. J. (2015).
Electrographic status epilepticus and neurobehavioral outcomes
In critically ill children. Epilepsy & Behavior, 49, 238—-244.
https://doi.org/10.1016/|.yebeh.2015.03.013

» Adibsereshki, N., Shaydaei, M., & Movallali, G. (2016). The
effectiveness of emotional intelligence training on the adaptive
behaviors of students with intellectual disability. International
Journal of Developmental Disabilities, 62, 245—-253.

DOI 10.1179/2047387715Y.0000000014

Western Psychological Services | wpspublish.com


https://doi.org/10.1016/j.yebeh.2015.03.013

[TV

unlocking potential

References (cont.)

= Ahn, S., & Hwang, S. (2018). Cognitive rehabilitation of adaptive
behavior in children with neurodevelopmental disorders: A meta-
analysis. Occupational Therapy International, Article ID 5029571,
7 pages. https://doi.org/10.1155/2018/5029571

» Alexander, R. M., & Reynolds, M. R. (2020) Intelligence and
Adaptive Behavior: A Meta-Analysis. School Psychology Review,
49, 85-110. DOI 10.1080/2372966X.2020

= American Association on Intellectual and Developmental Disabilities.
(2010). Intellectual disability: Definition, classification, and systems
of supports (11th ed.).

= American Association on Intellectual and Developmental Disabilities.
(2021). Intellectual Disability: definition, classification, and systems
of supports (12th ed.).

Western Psychological Services | wpspublish.com


https://doi.org/10.1155/2018/5029571

[TV

unlocking potential

References (cont.)

= American Association on Mental Retardation. (2002). Mental
retardation: Definition, classification, and systems of support.

= American Psychiatric Association. (2013). Diagnostic and statistical
manual of mental disorders (5th ed.).

= Anderson, V., Beauchamp, M. H., Yeates, K. O., Crossley, L.,
Hearps, S. J. C., & Catroppa, C. (2013). Social competence at
6 months following childhood traumatic brain injury. Journal of the
International Neuropsychological Society, 19, 539-550.
DOI10.1017/S51355617712001543

= Dilly, L. J., & Hall, C. M. (2019). Autism spectrum disorder
assessmentin schools. Routledge.

Western Psychological Services | wpspublish.com



[TV

unlocking potential

References (cont.)

» Eldevik, S., Hastings, R. P., Jahr, E., & Hughes, J. C. (2012).
Outcomes of Behavioral Intervention for Children with Autism in
Mainstream Pre-School Settings. Journal of Autism and Developmental
Disorders, 42, 210-220. DOI 10.1007/s10803-011-1234-9

= Harrison, P. L., & Oakland, T. (2015). Adaptive Behavior Assessment
System (3" ed.). Western Psychological Services.

» Individuals with Disabilities Education Improvement Act of 2004, Pub.
L. No. 108-446, § 2, 40 Stat. 118 (2004). Individuals with Disabilities
Act of 2006, Final Regulations, 34 C.F.R. Pt. 300 and 301, Assistance
to States for the Education of Children with Disabilities and Preschool
Grants for Children with Disabilities. (Fed. Reg. 71, 2006)

Western Psychological Services | wpspublish.com



[TV

unlocking potential

References (cont.)

» Kanne, S. M., Gerber, A. J., Quirmbach, L. M., Sparrow, S. S., Cicchetti,
D. V., & Saulnier, C. A. (2011). The role of adaptive behavior in autism
spectrum disorders: Implications for functional outcome. Journal of
Autism and Developmental Disorders, 41, 1007-1018.

DOI 10.1007/s10803-010-1126-4

» Keith, T. Z., Fehrmann, P. G., Harrison, P. L., & Pottebaum, S. M.
(1987). The relationship between adaptive behavior and intelligence:
Testing alternative explanations. Journal of School Psychology, 25,
31-43. http://dx.d0i.org/10.1016/0022-4405(87)90058-6

= Kenworthy, L., Case, L., Harms, M. B., Martin, A., & Wallace, G.L.
(2010). Adaptive behavior ratings correlate with symptomatology and 1Q
among individuals with high-functioning autism spectrum disorders.
Journal of Autism and Developmental Disorders, 40, 416—-423.

DOI 10.1007/s10803-009-0911-4

Western Psychological Services | wpspublish.com


http://dx.doi.org/10.1016/0022-4405(87)90058-6

[TV

unlocking potential

References (cont.)

» Lo, W., Gordon, A. L., Hajek, C., Gomes, A., Greenham, M., Anderson,
V., Yeates, K. O., & Mackay, M. T. (2014): Pediatric stroke outcome
measure: Predictor of multiple impairments in childhood stroke.
Journal of Child Neurology, 29, 1524-1530.

DOI 10.1177/0883073813503186

» Lopata, C. L., Fox, J. D., Thomeer, M. L., Smith, R. A., Volker, M. A.,
Kessel, C. M., McDonald, C. A., & Lee, G. K. (2012). ABAS-II ratings
and correlates of adaptive behavior in children with HFASDs. Journal
of Developmental & Physical Disabllities, 24, 391-402.

DOI 10.1007/s10882-012-9277-1

» Lopata, C. L., Smith, R. A., Volker, M. A., Thomeer, M. L., Lee, G.K., &
McDonald, C. A. (2013). Comparison of adaptive behavior measures

for children with HFASDs. Autism Research and Treatment, Article ID
415989, 10 pages. http://dx.doi.org/10.1155/2013/415989

Western Psychological Services | wpspublish.com


http://dx.doi.org/10.1155/2013/415989

[TV

unlocking potential

References (cont.)

= Makrygianni, M. K., Gena, A., Katoudi, S., & Galanis, P. (2018). The
effectiveness of applied behavior analytic interventions for children
with Autism Spectrum Disorder: A meta-analytic study. Researchin
Autism Spectrum Disorders, 51, 18-31.
https://doi.org/10.1016/j.rasd.2018.03.006

= Markowitz, J., Carlson, E., Frey, W., Riley, J., Shimshak, A., Heinzen,
H., Strohl, J., Lee, H., & Klein, S. (2006). Preschoolers’characteristics,
services, and results: Wave 1 overview report from the Pre-Elementary
Education Longitudinal Study (PEELS). W estat.

= McDonald, C. A., Lopata, C. L., Nasca, B. C., Donnelly, J. P., Thomeer,
M. L., & Rodgers, J. D. (2016). ABAS-II Adaptive Profiles and
correlates in samples of children with HFASD or LFASD. Journal of
Developmental & Physical Disabilities, 28, 769—783.
DOI 10.1007/s10882-016-9508-y

Western Psychological Services | wpspublish.com


https://doi.org/10.1016/j.rasd.2018.03.006

[TV

unlocking potential

References (cont.)

= McNicholas, P. J., Floyd, R. J., Woods, I. L., Singh, L. J., Manguno,
M. S., & Maki, K. E. (2018). State special education criteria for
identifying intellectual disability: Areview following revised diagnostic
criteriaand Rosa’s law. School Psychology Quarterly, 33, 75-82.
http://dx.doi.org/10.1037/spg0000208

= Milne, S., & McDonald, J. (2015). Assessing adaptive functioningin
preschoolers referred for diagnosis of developmental disabilities.
Infants & Young Children, 28, 248-261.
https://doi.org/10.1097/1'YC.0000000000000037

» Papazoglou, A., Jacobson, L. A., & Zabel, T. A. (2013). More than
Intelligence: Distinct cognitive/behavioral clusters linked to adaptive
dysfunction in children. Journal of the International Neuropsychological
Society, 19, 189-197. DOI 10.1017/S1355617712001191

Western Psychological Services | wpspublish.com


http://dx.doi.org/10.1037/spq0000208
https://doi.org/10.1097/IYC.0000000000000037

[TV

unlocking potential

References (cont.)

» Paynter, J., Trembath, D., & Lane, A. (2018). Differential outcome
subgroups in children with autism spectrum disorder attending early
Intervention. Journal of Intellectual Disability Research, 62, 650—-665.
DOI 10.1111/jir.12504

= Reichow, B. (2012). Overview of meta-analyses on early intensive
behavioral intervention for young children with autism spectrum
disorders. Journal of Autism and Developmental Disorders, 42,
512-520. DOI 10.1007/s10803-011-1218-9

= Sparrow, S. S., Cicchetti, D. V., & Saulnier, C.A. (2016). Vineland
Adaptive Behavior Scales and manual (3rd ed.). Pearson.

Western Psychological Services | wpspublish.com



[TV

unlocking potential

References (cont.)

» Ventola, P., Friedman, H. E., Anderson, L. C., Wolf, J. M., Oosting, D.,
Foss-Feig, J., McDonald, N., Volkmar, F., & Pelphrey, K. A. (2014).
Improvements in social and adaptive functioning following short-
duration PRT program: A clinical replication. Journal of Autism and
Developmental Disorders, 44, 2862—-2870.

DOI 10.1007/s10803-014-2145-3

» Warschausky, S., Kaufman, J. N., Schutt, W., Evitts, M., & Hurvitz,
E. A. (2017). Mastery motivation and executive functions as predictors
of adaptive behavior in adolescents and young adults with cerebral
palsy or myelomeningocele. Rehabilitation Psychology, 62, 258-267.
http://dx.doi.org/10.1037/rep0000151

» \Woodman, Demers, Crossman, Warfield, & Hauser-Cram. (2018).
Part C Early Intervention dosage and growth in adaptive skills from
early childhood through adolescence. Early Childhood Research
Quarterly, 43, 73—-82. https://doi.org/10.1016/].ecresq.2018.01.007

Western Psychological Services | wpspublish.com


http://dx.doi.org/10.1037/rep0000151
https://doi.org/10.1016/j.ecresq.2018.01.007



